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 SUMMARY
 
Parents are voicing many concerns about wholelaqguage. Doteachers still teach
 
phonics? Why don't teachers send home dittopagesfrom workbooks? Students
 
are notreading,they arejust memorizing the story. T[lese concerns illustrate the
 
■ ■ ■ 
fact thatparents need toleam aboutthe wholelanguag:e philosophy sothey can take
 
partin their child's education.
 
Research on parentinvolvementshowsthat parentinvolvementis vital to the
 
child's education. According to Solomon(1991),par<entscan make a difference in
 
the quality oftheir child's education ifthe districts and schools enable them to
 
becomeinvolved in a variety ofways. Many researche:rs havefound that parent
 
involvementin their child's education yields positive ilesults. Thechildren achieve
 
higher goals with the supportoftheir parents and fam|i:
ily.
 
The goal ofthis project is toreach the parents ofcliildren in kindergarten
 
through second grade so thatthey will beinformed aboiutthe wholelanguage
 
philosophy and taughtreading strategies thatcan be lised with theirown child.
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STATEMENTOFTHEPROBLEM
 
Many concerns about wholelanguage are being voic'<xiby parents. Doteachers
 
still teach phonics? Why don'tteachers send home ditt(j> pagesfrom workbooks?
 
How come mychild can'tread? Students aren'treading,they havejust memorized
 
the story. "These concernsillustrate the fact that parents need tolearn aboutthe
 
wholelanguage philosophy so they can take partin theijr child's education,
 
Becker and Epstein(1982)state that"ofall types ofji;arentinvolvement,
 
supervision oflearning activities at home may be the mi;|)St significant"(p. 111),
 
Parents wantand need to beinvolved in their child's edmcation. For the parents to
 
beinvolved they need to be provided with the properinhbrmation about whole
 
language instruction.
 
According to Greenwood and Hickman(1991)manyresearchers havefound that
 
parentinvolvementin their child's education yields posidve outcomesin their
 
child's education,such as higher academic achievement,Student sense ofwell
 
being,student school attendance,student and parent percieptions ofclassroom and
 
school climiate,positive student attitudes and behavior,ilncreased studenttime with
 
their parents,and parent satisfaction with teachers.
 
In implementing a new program,such as the new whblle language reading
 
program,it isessential that parents become educated in s
the wholelanguage
 
philosophy. The whole language method ofreading inS'Tuction varies greatlyfrom
 
the method ofreading instruction that was used in thesehools when parents learned
 
toread. The new method ofreading instruction is asfo:eign to today's parents as
 
the new math was to the previous generation ofparents. In thefollowing pagesthe
 
theoretical orientations ofreading will be discussed to clarify the changesthat have
 
occurred to reach a whole language program.
 
ITiere^ethree theoretical orientations ofreading instruction that have been
 
taughtin the field ofreading. Ononeend ofthe continiuum is decoding. In
 
decoding,reading is taughtfrom the smallest unit,letttsrs and sounds,to the whole.
 
The letters ofthe alphabet are taught along with the soundsthe letters make. The
 
teacher then teaches the rules ofphonics. The student 1earns the rulesofphonicsso
 
that when shecomes to an unknown word she can sound outthe word. The
 
student is taught that when she reads,she will sound oiit words. The student then
 
applies whatshe already knows to whatis on the page,thus the student
 
comprehends what she has read. The student uses flash cards,workbooks,drills,
 
and vocabulary words to practice reading. Tests are given to test the student's
 
knowledge. The student is monitored and graded according to test grades. The
 
role ofthe teacherin decoding is one ofdirect instruction(Harste&Burke,1980).
 
Mostparents arefamiliar with the decoding theoreticil orientation ofreading
 
instruction because they \yere exposed to a phonicspmjp-am in either theirreading
 
or spelling program in school. "Phonics as a method ofinstruction has a certain
 
attraction to uninformed people. There are only 26letters and only40orso
 
sounds,so it seemsthat once children can associate the letters with the sounds they
 
will bereading and writing;butlanguage is much more than a sequence ofletters or
 
sounds"(Goodman,1987,p. 241).
 
Phonics programskeep being reinvented and then cojme into question
 
theoretically for many reasons:
 
1. Each sound in written English is notregularly j-epresented by a specific
 
letter.
 
2. 	Soundsand letters taken outofcontextare abstractions.
 
3. 	Many phonics programsteach unscientific phonics generalizations based
 
on erroneous views oflanguage.
 
4. 	Dialectdifferences mean that their phonic relationship variesfrom dialect,
 
since sounds vary but spelling remains constant(Goodman,1987,p.241).
 
Phonics programsseem to work once adults have already begun toread because
 
adults can make phonics work. According to Smith(1985),phonics worksifthe
 
reader already knows what a word is likely to be in the:"irst place. A reader is not
 
likely to consider all the different waysa word might be]pronounced ifthe reader
 
already is familiar with the word.
 
In the middleofthe reading continuum is the skills mle thod ofreading
 
instmction. In the skills theoretical orientation ofteaching reading there are some
 
similarities to decoding. The student is still taught to read through a hierarchy of
 
isolated skills. This theoretical orientation teaches reading based on words as a
 
whole rather than as a series ofletter sounds put together. Asin decoding,
 
language is taught from parts to a whole. Each part is dependent upon the other.
 
Thestudent needs to perform on a test to move to the nextlevel. Thestudent must
 
use the skills she has been taughtin order toread and comprehend whatshe has
 
read. Therole ofthe teacherin skills is oneofdirect instruction(Harste&Burke,
 
1980).
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Mostparents know about skills instruction because reading has been taught
 
through word recognition for many years. The main emphasis is on getting the
 
students to develop a sight word vocabulary and to teach them to decode unknown
 
words. The skills program uses a basalreader that has; controlled vocabulary,
 
Thecontrolled vocabulary isthen carefully and systemat|ically introduced in each
 
basal reader(Goodman,1987).
 
The skills method ofreading instruction wasbeing uslsd in the schools until the
 
StateofGalifomia adopted the literature based curriculum.
 
A literature based language aits program"exposes all children,including those
 
whose primary language is notEnglish,to significant lit(mary words" (Language
 
ArtsFramework,1987,p.3). The literature based langi]age arts program teaches
 
language sldlls and integrates listening,speaking,reading,and writing in
 
meaningfulcontexts. The goal ofthe English language arts curriculum is to prepare
 
all students tofunction asliterate,effective citizens who itre readyfor the challenges
 
ofthe real world. A literature based curriculum is consis|tent with a wholelanguage
 
philosophy.
 
On thefarend ofthereading continuum is the whole hmguage theoretical
 
orientation ofreading instruction. The wholelanguage theoretical orientation is
 
based on thefact thatlanguage is a natural process ofcommunication. Thestudent
 
leamstoread by combining all three cueing systemsoflanguage,the
 
graphophonemic - sound/symbol relationship,syntactic-j3*ammar,and semantic-

meaning,in order to obtain meaningfrom the print. The students are taught
 
strategies that they can use to predict,confirm,and integrate knowledge to gain
 
meaning from whatthey read. The teacher teaches the functions andformsof
 
language through reading,writing,listening,and speaking. There are no
 
comprehension questionsto be answered atthe end ofeach story. Each studentis
 
encouraged torespond to a story based on herown knowledge ofthe story content.
 
The students read,write,listen,and talk about many ty])esofliterature. The
 
students have choices as to whatthey read. The student is evaluated according to
 
her progress over a period oftime. There are no tests to determine the level at
 
which the student is working. The student is not group(jd according to her ability.
 
Students work in multilevel groups,independently,witli afriend,or through whole
 
class activities to practice whatthey have learned. Thelole ofthe teacherin a whole
 
language classroom is thatofa facilitator. The teacher is there to help,offCT
 
encouragement,and guide the students in their learning(Harste&Burke,1980).
 
A whole language classroom is set up in such a way that parents are able to work
 
in the classroom. The student,rather than the teacher,i^ the centerofthe learning
 
that goeson in the classroom.Many ofthe activities that the children are engaged in
 
can be monitored by a parent. The parents are willing to help
 
According to Solomon(1991)p^entscan makea difference in the quality of
 
their child's education ifthe districts and the schools enable them to become
 
involved in a variety ofways. The parents ofthe children in the classroom have a
 
wealth ofknowledge thatcan be shared with the children ifthe teacherdecides to
 
use parent volunteersin the classroom.
 
In this project,I propose to develop an in-service for barents on the whole
 
language philosophy and teaching so thatthey can be effectively involved in their
 
children's education. Once the parents are educated about wholelanguage teaching,
 
the teacher and the parents can work together as partnersin their children's
 
education.
 
Thisin-service is intended to inform parents on the wlhole language philosophy
 
and strategies used in reading fluency,reading comprehension,and beginning
 
writing so that they can implementthem when they are working with theirown
 
child at home or when working in their child's classroom. Thein-service is also ^
 
intended to dispel many ofthe myths about wholelanguage about which parents are
 
concerned. When the parents realize that learning toread is developmental,just as
 
other milestones their child has accomplished were developmental,and that children
 
leam to read and write byreading and writing,we will be able to work with one
 
another toward acommon goal.
 
The goal ofthis project is to reach the parents ofchildren in kindergarten through
 
second grade so that they will beinformed aboutthe wholelanguage philosophy
 
and taughtreading strategies that can be used with theirown children. This project
 
will enable all people who work with beginning readersinformation that caii be
 
used in assisting young readers.
 
The role ofparentinvolvementchanges as society and schoolschange. There is
 
an emerging alliance between schools and home. The parents wantand need,the /
 
schools'supportand the schools need the supportofthe])arents to effectively
 
educate children. In our society wecannotassume thatparents will be the only
 
people involved in their children's education. Many parents work outside the home
 
and older siblings,grandparents,and daycare providers tire assuming the parent's
 
role in assisting in the education ofchildren. It isimpoiij-tant that all people whoare
 
involved with a child's education have the opportunity o gain new knowledge thus
 
enabling them to work closely with the schoolin educa^:
ing children,
 
Through thisin-service,parents and others will be b<5tter able to assistin this
 
critical education ofyoung children.
 
LITERATUREREVffiW
 
"Parents and families mustinvest in the growth of sti;i dents'facility with the
 
language arts by being willing to read to them,support alnd modelthe need for
 
reading and writing,provide access to booksand ideas"(Language Arts
 
Framework,1987,p.37). The role ofparentsin theirclild's ediication and
 
specifically in the area ofwholelanguage will be discus^ied in thefollowing pages.
 
ParentInvolvement
 
Parentinvolvementin the education oftheir children is nota new concept.
 
Parents,grandparents,and others who work with childr(;n have always been
 
involved in the education ofchildren. The role ofparent!involvement haschanged
 
as society and the schools havechanged. Currently,there is an emerging alliance
 
between schools and home. The parents want and need the school's supportand
 
the schools need the supportofthe parents and others wl10 work with children,to
 
effectively educate children.
 
Research on parentinvolvementshows that parentinvolvementis vital to the
 
child's education. According to Solomon(1991),parents can make a difference in
 
the quality oftheir child's education ifthe districts and schools enablethem to
 
become involved in a variety ofways. Manyresearchers havefound that parent
 
involvementin their child's education yields positive results. The children achieve
 
higher goals with the supportoftheir parents and family.
 
There are many levels ofparentinvolvement. According to Berger(1991),the
 
mostbasicform ofparentinvolvementis the parents'commitmentto the necessity
 
ofschooling for their children and an understanding ofthe influence that this hason
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 the child'sown commitmentto participating positivelyin school. Parent
 
involvementranges from this very basicform ofinvolvement to the parents being
 
active participants,volunteers,and decision makersin their child's education. The
 
schools are being called upon to work together to give children the support they
 
I '
 
need throughouttheir school years.
 
Epstein,(1987)states that there are five typesofpareijtinvolvement. Thetypes
 
ofparentinvolvement are:
 
1. Schools helping parents become better parents.
 
2. Schoolscommunicating with parents.
 
3. Parents volunteering at school.
 
^ 4. Parents participating in learning activities at honie.
 
5. Parents assuming leadership roles in school.
 
Greenwood and HiCkman(1991)refer to the types ofparentinvolvement as;
 
parent as audience;parent as volunteer,parent asteacherofown child;parent as
 
learner;and parent as decision maker.
 
The parent as audiencerefers to the traditional way ofinvolving parents through
 
activities such as parent teacher conferences,open houses,the parents attendance at
 
school programs,and notes that the child bringshomefrcm school.
 
The parentasa volunteerreferslotheparent working mthe schoolor the
 
classroom. Thistype ofparentinvolvementrequires the teacher to become directly
 
involved with the parent. Becker and Epstein(1982)point outthat the teacher's
 
role ischanged when the teacher acts as a managerofparentinvolvement. When
 
the parentis working in the classroom the teacher mustdetermine the activities that
 
the parentiscapable of handling. Parents have a wealthofknowledge thatcan be
 
shared with the children in tfre classroom iftheteacherdecides to use thisform of
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parentinvolvement. When parents are used for only the basic activities such as
 
cleaning,clerical work,and doing the bulletin boards,tl:le parents'presence in the
 
classroom may be wasted time.
 
The parent asa teacher oftheirown child refers to thel role the parentplaysin
i
 
helping their own child at home. The activities the parent uses are developed by the
 
teacher,monitored by the teacher,and graded by the teaser. Although this type of
 
parentinvolvementtakes much time to develop into asystem,Becker and Epstein
 
(1982)declare that"of all the typesofparentinvolvemeiit,supervision oflearning
 
activities at home may be the mosteducationally significant"(p. 111). Parentsof
 
all children can beinvolved in the learning that goeson at home. "The most
 
frequently assigned activitiesforinvolving parents at homecan be grouped into five
 
categories:
 
1. 	Techniques thatinvolve reading and books;
 
2. 	Techniques thatencourage parent and child discussion;
 
3. 	Techniques tha.t specify certain informal activitic:s that will stimulate a \
 
child's learning; ,
 
4. 	Contracts between teacher and parents specifying a particular rolefor the
 
parentsin connection with their child's school lessons or activities;
 
5. 	Techniques that develop parents'tutoring,helpipg,teaching,or evaluation
 
skills(Becker&Epstein, 1982,p.90).
 
The parent as a learner refers to activities thatfocus or workshops thatrelate to
 
parenting,child development,orEnglish as a second Ian;:juage. Theparent
 
becomesinvolved in these classes through communication and/or encouragement
 
from the teacher. The teacher is not necessarily directly involved in these activities.
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Thisform ofparentinvolvementrequires an efforton tb;teacher's part to become
 
partners with the parents oftheir students.
 
The parent asa decision makerrefers to the parents'rolein the governing ofthe
 
school'sPTA,school site council,ora parent advisory council. This may not
 
appearto be thejob ofthe teacher,butthe teacher needs toinform parentsofdie
 
importance ofhome-school collaboration. Parents need toknow diat theirinputis
 
crucial to the successofparentinvolvementprograms.'Many parentscan be
 
skeptical thatparent organizations can makea difference in school" (Greenwood&
 
Hickman,1991, p. 285).
 
Thesefive typesofparentinvolvement were the basis for the California State
 
Department'sdevelopmentand expansion ofthe parenti
hvolvement initiative. The
 
State Department added an additional typeofparentinviolvement. The sixth type of
 
, ' l '
 
parentinvolvementlinks the family and the schools to tie community. This type of
 
parentinvolvementlinks the schools toform a partnership with the local businesses
 
in the area. School andcommunity partnerships are a way ofstrengthening the
 
schools with the community thusimproving student leiaming.
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Solomon(1991)lists guidelines thatshould be used when implementing a
 
variety ofways. These
program ofparentinvolvement at all grade levels and in a
 
guidelines are:
 
c:onditions athome that
1. Help parents develop parenting skills and foster
 
supportlearning.
 
;designed to assist
2• Provide parents with the knowl^geoftechniqu€:s
 
children in learning at home.
 
support servicesfor
3. Provide access to and coordinatecommunity and
 
children and families.
 
the schooland thefamily
4. Promote cleartwo way communication between
 
gress.
as to the school program and the children's pro;
 
structional and support
5. Involve parents,after appropriate training,in ins
 
roles at school.
 
theirleadership in
6. Supportparents as decision makers and develop
 
omon,1991,p.361).
governance,advisory,and advocacy roles (So
 
involve parentsin their
Many schools have begun toimplement programs that
 
its asEducational
children's education. Oneofthe programsis called Pareni
 
; type:sofparentinvolvement
Partners. This program was developed from the five
 
am is its central
Epstein identified. The strongestcomponentofthe progri
 
the classroom teacher,
coordinator. The coordinatoris in constant contact with
 
i^ise"that all parents,no
students,and parents. The program operates on the pre:
 
ti5 succeed"(Kennedy,
matter their socio-economic status,want their children
 
1991,p. 25).
 
has beenfound to be more
The State Departmentinitiativeon parentinvolvemeiit
 
supportfrom the state,
than a new policy. The initiative will need the continued
 
1 thatoutlined the stepsitcould

"The department has set up afive year plan ofaction
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take to enable school districts to develop local policies and plans" (Solomon,1991,
 
p. 361). '
 
Any new policy takesafew years toimplement. It takes time to develop a
 
program that all districts can implement thatinvolves all iparents productively. A
 
new program needs the supportofall who will be invol^ied. The schools,parents,
 
and the students must work together to staycommitted to the program. Many
 
parents work outside the home and workshopsneed to b scheduled on the
 
evenings so that the parents can attend. The programs can also be videotaped for
 
those parents whofind it difficult to attend school progr^ims.
 
Although it is agreed that parentinvolvementis vital to a child's education,we
 
mustrealize that not all parents are willing to getinvolve .^ "Many parents are so
 
. L ■ 
overwhelmed with the task ofsimply making aliving they are unable to spend a
 
/
 
significant amountoftime monitoring a child's school progress" (Piltch,1991,p.
 
58).
 
In a study by Chavkin and Williams(1990)on the attitudes and practices of
 
working parents toward theirchild's education,it wasfound that parents are
 
interested in beingunvolved with the schools. Many oftle parents are in the
 
traditional role ofparentinvolvement. Many parents ex;:f»ressed thatthey would be
 
moreinvolved ifprograms were offered duringtimes that did notconflict with their
 
work schedule.
 
The schools need to adjust the programs to meetthe needsofthe working parent,
 
The schools also need toreach the children ofparents thait have nointerestin their
 
child's education. There is a need for an in-school progijiam to help children who
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may bein an "at-risk"environment. The beliefis that tii pe saved on parent
 
contacts,suspension,and home callscan be spent helpi^g the child atschool. The
 
school psychologist and guidance counselor work to hep the child. They set upa
 
program ofsupportand setthe guidelines the child is tofollow. Therole ofthe
 
parentis notan issue;the supportcomesffoi;n the schoc^!•1.
 
' r
 
Theresearch on parentinvolvementconsistently statesthat parentinvolvement
 
hasa positive influence on a child's education. The rol^ ofthe parentin a child's
 
education is also changing. The traditionalrole ofparentinvolvement,parents
 
attending back to school night and parent conferences is notenough. Tlie parents
 
/ ■ 
and the schools want to beinvolved with each other, Thiere isa need for the parents
 
to stay in tune with what is happening in the schools Tbe curriculum is changing
 
and the parents need to be informed ofthe changes so thatthey may help their child
 
athome. Teachers need to be taughthow to effectively use parentsin the
 
classroom. Many teachers are not comfortable using pa^(entsin the classroom
 
because they have not had any training in their teacherEducation courseson how to•
 
use parentsin theclassroom. Teachers are on their owi|when it comesto using
 
parentsin the classroom. There are no set guidelines them tofollow. The
 
traditional role ofparentinvolvementis a must;the distijiictsays that teachers will
 
meet with the parentsfor conferences and back to schoo'1 night. To begin a
 
program for parentinvolvement,the teachers and admin;istrators themselves must
 
bein-serviced toleam how toimplementsuch a progriam. Itisespecially important
 
in schools where whole language is beingimplemented
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Utilizing parents as co-educatorsin the classroom sigipalschangesfor both
 
parents and teachers. Thecombined wealth ofknowledii;e thatcan be broughtinto a
 
classroom makesit an exciting and challenging prospectfor all ofus whoare
 
involved with the children that are our nation'sfuture.
 
An Overview ofWholeLanguage
 
One aspectofparentinvolvementis in curriculum su;ipport. Thisis particularly
 
true in whole language classrooms. The wholelanguage method ofreading
 
instruction varies greatly from the method ofreading instruction that was used in
 
the schools when parentslearned to read. The new method ofreading instruction is
 
asforeign to today's parentsas the new math was to the previous generation of
 
parents.
 
Wholelanguage is nota program as much as it is a way ofthinking. There are
 
no set guidelines thata wholelanguage teacherfollows. Thereis material available
 
tiiatcan be useful to a wholelanguage teacher. Whole la:nguage is a philosophy that
 
wholelanguage teachers believe in. The teacherin a wholelan^age classroom
 
works with children in acaring and cooperativeenvironment. The children are
 
encouraged to take risksin developing theirreading and writing. The materials that
 
are used in a wholelanguage classroom are chosen according tothe needsofthe
 
children rather than to meetan objective that has been se:=tforthem. The whole
 
language teacher builds on the knowledge thatchildren l^ave already gained before
 
entering school."Thereading beginner is notalanguag^ beginnerso the baseofthe
 
wholelanguage curriculum is thelanguage developmeni;, oral and written,that
 
f
 
children bring to school"(Goodman et al., 1987,p.249).
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Allchildren bring somelanguageIgiowledge to schoicjl with them. All children
 
havesome knowledge ofliteracy. They have begun to rhake sense ofthe
 
environmental print. They have begun to experiment with writing but tdlofthe
 
children are different in the experiences they have,the lianguagethey speak,and the
 
amountofexposure they have had to books.
 
"Just as the children's parents assumed thateach sqirailing, mewling infant
 
would becomeindependent and rejoiced ateach approxi;mationtowards
 
independence,so the wholelanguage teacher assumes that each child will bfecome
 
literate and celebrates each approximation"(Rich,1985 p-719).
 
Wholelanguage teachers believe that the child is thecenterofthe learning
 
environmentin the classroom. The basic tenet ofa who!elanguage classroomis
 
that children are motivated to learn and wantto be able to makesense outoftheir
 
world. The environmentin a wholelanguage classroom is set up so that the
 
children are free to move aboutand interact with one an (^t)ther. Theclassrooms are
 
child centered and comprehension centered. The teachei'may decide upon a broad
 
topic to be studied and the teacher and the children decid e how they are going to go
 

about studying the topic. Whole language teachers ernprwer the students to
 
become literate and toleam. According to Smith(1981)
 
...The decision to be made is whetherresponsibility for teaching children
 
to read and write should rest with people or programs,with teachers or
 
technology. Thisis nota matterofselecting amoi^g alternate methodsof
 
teaching children the same things... The issue ccncems who is to be in
 
control in the classrooms(teachers and children)Orthe people elsewhere
 
who develop programs. Different answers will have different
 
consequences(p.634).
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Wholelanguage teachers have made the decision thatihey will takechargeofthe
 
learning that takes placein their classrooms. This does nlot mean thatthere is not
 
any rhyme orreason for the activities thatdo take place ii theirclassrooms. Whole
 
language teachersfollow the language artsframework butitisopen ended and
 
allows negotiation by the children. Theframework is necessary to enable children
 
to makeinformed decisions on,available topics ofstudy. A wholelanguage
 
classroom balances control and freedom in how a topic is going to be studied.
 
All wholelanguage classrooms are notexactly alike. Teachers brings theirown
 
style and personality into their classroom. There are commonalties that will be
 
found in all whole language classrooms. Goodman(1986)summarizesthese
 
commonaltiesin thefollowing five points:
 
1. Wholelanguagelearning builds around whole learners learning whole
 
language in whole sitiiations.
 
2. Wholelanguage learning assumes respectforlanguage,for the learner,and
 
for the teacher.
 
3. Thefocus is on meaning and noton language itself,in authentic speech and
 
literacy events.
 
4. Learners are encouraged to take risks and invited to use language,in all its
 
varieties,for their own purposes.
 
5. In a whole language classroom,all varied functions oforal and written
 
language are appropriate and encouraged,(p.40)
 
A child's progressin a wholelanguage classroom is e\;aluated through authentic
 
assessment. The teacher and the children are involved in the evaluation process.
 
The students,along with the teacher,keep portfolios ofvjTiting samples,journal
 
entries,and alog ofthe books that they have read.
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Anotherform ofevaluation in a wholelanguage program is self-evaluation. The
 
children learn to evaluate their performance based on whattheyknow about
 
language and how successful they have been in implementing whatthey know.
 
Evaluation has its placein all programs.The teacherkr
 
be modified by how well students are progressing in theirlanguage abilities.
 
Students leam how to build on past mistakes.
 
ParentInvolvementin a WholeLanguage Classroom
 
"Because ofthe wholelanguage emphasis on the meahingfulness and
 
functionality ofreading and its goalofmaking lifelong readers,a strong home
 
connection is a natural,necessary element" (Fredericks&Rasinski,1990,p.692).
 
Research states that parent involvementhas a positive effect on a child's
 
education. With this in mind,it seemsreasonable that parents would wantto be
 
involved in their child'slanguage development. To make this possible it is
 
importantto inform parents ofthe wholelanguage philosophy.
 
Once parents are aware that their child is going toleam to read by reading and to
 
write by writing,they will bemorereceptive to getting inNvolved in the progam.
 
Goodman(198f)^ggeststhat4eachersl«3ld meetings fo:r parents toinform them of
 
the whole language philosophy and that parents be invited into the classrooms to
 
watch whatis going on. Parents will be able to see first hand thelearning thatis
 
taking place. Once parents have afeel for the wholelanguage classroom they will
 
be more supportiveofthe progam. A wholelanguage pi'ogam hasendless
 
opportunitiesfor parents to becomeinvolved. Parentinvolvementcan befrom the
 
traditional role ofparents working with their children at home to parentinvolvement
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in the decision making that takes place at the school. Regardlessofthe level of
 
parentinvolvement,the parents must be trained in whole language strategies that are
 
used in a wholelanguage classroom.
 
Thefollowing strategies are basic strategies that are uied in wholelanguage
 
classrooms with beginning readersin kindergarten through second grade.
 
Journal Writing
 
Journal writing is an effective tool to use in the readin| and writing development
 
ofearly literacy in a nonthreatening way. Journals are a"way ofcommunicating
 
thoughts and feelings without worrying about the mechanicsofwritten language.
 
Thestudents are encouraged to use invented spelling duringjournal writing. All
 
studentscan be successfulinjournal writing andjournal writing becomesa
 
meaningfulform ofcommunication(Rubenstein, 1989).
 
Researchers havefound that children whoare encoura;;:ed to experiment with
 
writing and drawing on their own are interested in writing and capable ofgenerating
 
written text without the aide ofan adult(Harste,Burke, Woodward,1984).
 
Journals are also used by the teacher in assessing a student's progress. The
 
journals are a visual meansofshowing parents how their child hasprogressed
 
during the school year.
 
AssistedReading
 
Assisted reading is a strategy thatis used to develop neadingfluency,self-

confidence and a sense ofstory. Beginning readers and troubled readers need
 
assistance in connecting spoken and written words. Whe|ia more able reader and
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less proficientreader work together,the less proficient readercan enjoy the reading
 
experiencein a nonthreatening environment. The more able readerreads mostof
 
thetext with the less proficient readerfollowing along or joining in when they can
 
read a word or phrase. Asthe less proficientreader gains confidence and is able to
 
read moreofthe text,the more proficientreaderencourages the beginningreaderto
 
take on morereading.
 
BuddyReading
 
Buddyreading is a strategy thatis used to develop confidence and
 
comprehension during oral reading. This strategy is used with students that have
 
difficulty using self-correction strategies during c)ral reading.
 
Students are paired so that they can work together in a supportive manner. The
 
pairs ofstudents can be more able readers paired with less proficient readersora
 
pair ofreaders that are aboutequalin their ability.
 
The students choose a textoftheir choice and read together,asking questions
 
when the text they have read does not make sense. The stadents ask each other
 
questions such as; "Does that make sense?"or"Let us reread this." This strategy
 
brings thefocus back to the meaning ofthe text and compj-ehension.
 
Book Tapes
 
Book tapes provide children the opportunity to listen to literature in its entirety.
 
The student'sreading fluency improves as aresultofhearing and seeing the words
 
simultaneously. Taped readings give the studentthe suppqrt they need to gain
 
confidence in theirreading ability.
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'Students who have difficulty expressing complete thoughts,orretelling the
 
eventsin a story benefitfrom this strategy. This strategy also helps beginning
 
readers whoneed to listen to corhplete stories and the various styles oflanguage
 
that arefound inliterature. This strategy is also helpful to limited English students.
 
Taped readings give them the opportunity to see and hear the wordsin English at
 
the sarne time.
 
Tapedreadingscan either befor a single studentora sfnall groupofstudents.
 
The students listen to therecording ofthe story whilefollowing along in their own
 
copy ofthe text. The studentisencouraged tofollow the text exactly as it isread on
 
the tape while becoming aware ofthe various story elements.
 
The strategies that havebeen discussed in the previous pages are basic strategies
 
that are used with beginning readers. It is essential that pttrents are informed about
 
diese strategies so thattheycan beimplemented at home when working with their
 
own child or when they comeinto a wholelanguage classroom to assist other
 
children.
 
Parentinvolvementcan makea difference in the education ofall children. It is
 
essential thateducators develop guidelines and in-servicesifor parents so that
 
parents and educatorscan work together toward acommon goal.
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GOALSANDLIMITATIONSOFTHE]'ROJECT
 
The goalofthis project is to reach the parents,and thos;e people that are assisting
 
in the education ofchildren in kindergarten through secon(d grade so that they will
 
beinformed about the wholelanguage philosophy and taujghtreading strategies that
 
can be used with their own child or beginning readers thai;they areinvolved with,
 
This project will enable all people who work with begii;ining readersinformation
 
thatcan be used in assisting young readers. It is importanit that all people who are
 
involved with a child's education have the opportunity to gain new knowledge that
 
will enable them to work closely with the schoolin educating children.
 
Theinformation the parents and others who are involvsd with educating children
 
receive may be used while working with children at home or at school;regardless
 
ofthe levelofparentinvolvement.
 
The limitations ofthe project are that the information niay notreach all people
 
who are involved with young readers,and that people whco work with children may
 
not be interested in gaining moreknowledge aboutthe wholelanguage philosophy.
 
The parentin-service is arranged so that the parentsleam about the whole
 
language philosophy and strategies that they can use when working with young
 
readers. They have the opportunity to practice these strat<5gies in a non-threatening
 
environment before working with children. Theparents also have time to ask
 
questions and voice theirconcemsaboutthe wholelanguage program.
 
The parents and other helpers who are interested in working with the schoolsin
 
educating children will be the only people who will becomeinvolved with and gain
 
from this project.
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An extension ofthis project will bea handbook which cudines thesame
 
information that parents and othersreceivein the parentin•services. The limitation
 
ofthe handbook is that parents will not have the opportunij;y to receiveimmediate
 
answersto any questions that they may have.
 
Theinformation in thein-service and the handbook is not meantto persuade
 
pareiits tochange their beliefs,it is meanttoinform th^m ofanother theoretical
 
orientation ofreading instruction. Parents and othersleceiving the in-service and
 
the handbook will have moreinformation to draw from w ten they are working with
 
young readers.
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 \ AppendixA
 
Preparing forParentIn-Service
 
The goal ofthis parentin-service is toreach the parents,grandparents,day-care
 
providers,older siblings,and otherindividuals who work with beginning readers
 
in kindergarten through second grade. By providing this i n-service,parents and
 
others will beinformed ofthe wholelanguage philosophy and taughtreading
 
strategies thatcan be used with theirown child. Thetopics that are covered in the
 
wholelanguage in-service will be discussed in the following pages.
 
The wholelanguage in-services are a continuous cycle ofin-services. Thein-

services are given throughout the school year,targeting different groups ofparents
 
and others,and the different tracks. Thefollowing is the schedule that is used at'
 
the yearround school whereI teach.
 
September: First and second grade parents that are6n track.
 
November: First and second grade parents that are on track.
 
March: An evening in-service for kindergarten,:first, and second 
grade parents on all tracks. The parents iofchildren that are off 
track receive the letter regarding the in-s|ervice thelast week their 
child is on track. This in-service reachejs all ofthe parents who 
work and cannot attend a daytime in-sei[vice. 
May: Kindergarten parentson all tracks. 
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Thefollowing appendicescontain the information need(ed to begin whole
 
language parentin-services. Thefirst appendix contains tle actualinformation used
 
in the wholelanguage in-service. The last appendix containsinformation that
 
parents will use when working with their child at home.
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PROPOSAL
 
Developed by Ros^na Weir
 
Concept. Toprovide information ofthe proposed parent draining in-service to
 
administrators andPTA board.
 
Materials:
 
Copy ofthe proposalon thefollowing page.
 
Procedure:
 
1. 	Use the provided proposal to write yourown proposal to nieetthe needs of
 
your particular school site.
 
2. 	Meet with the administration to discuss the propolsal.
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PROPOSAL
 
Parents and Teachers working together to helip young students read!
 
Target: 1st and 2nd graders and mid-yea|r kindergartners
 
Needed:
 
1. Teachers whoare willing to train parentsin supp(j)rtive,wholelanguage-

based strategies.
 
Training time possibilities:
 
a. Release time 
b. hing timeKindergarten teacher's non-teacjl 
c. Extraduty time 
2. Parents who are willing to:
 
A. Attend severalhoursoftraining
 
B. Volunteer to work in a class,possibly hot theirown child's,
 
one specific day a weekforapredetermined time period.
 
Time periods:
 
a. 1 month
 
b. itrack session ths)
 
C. Parents willfunction bestifsiblings do not attend training
 
sessions and volunteer time periods
 
3. Materials:
 
A. Knowledge isthe main material neededl.
 
B. Read Aloud Handbook bv Jim Trelease forcheckoutfrom school
 
library.
 
G. Eaperand xeroxjcopiestoinakehandoi|its aboutstrategies.
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Training materials(B and C)to be provide^ by:
 
a. 	District
 
b. 	School Site
 
c. 	Teachers working cooperatively
 
Teaching strategiesfor parent volunteers:
 
1. 	Assistedreading - parentand child read book togetheij.
 
This allows parentto provide model offluentreading while studentreads
 
words he knows but does not have to stop for unknown words.
 
2. 	Partner reading - parent and child alternate turnsreading either a sentence,
 
paragraph,or page as appropriate.
 
3. 	Tape record booksfor students listening atlistening ppsts or athome- helps
 
"bathe children in language."
 
4. 	Wordless books - parent and child talk about whatis happening in the pictures.
 
.Can make up a story and may atsome time write down the story,student
 
dictating to parent who writes or parent helping student to write.
 
5. 	High-levelquestioning - Parentencourages child'sfo2US on meaning by asking
 
"Why;Whatdo you think;Whathappened as a resul of..."
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LETTER TO COLLEAGUES
 
Developed by Rosanna Weir
 
Concept: 	 To gain feedback from kindergarten through second grade teacherson
 
who would like to be mvolved in the parentin-service and the area that
 
they feel comfortable workingiiL
 
Materials:
 
Copy ofthe letter to colleaguesfound on the following page.
 
Procedure:
 
1. Place acopy ofthe letter in the mailbox ofthe staff.
 
2. Chart the responsesforfuture reference.
 
Theletter provides the information thatis needed toimplementthe in-service.
 
Those teachers that would notfeel Comfortable training parents in the whole
 
language philosophy can beinvolved in secretarial duties such as;runningcopiesof
 
the letters home to the parents,making copies ofthe in-service pages,providing a
 
listofthe parents who are going to attend the in-service sot that nametagscan be
 
made. Other teachers may wantto be involved by watching another teacher's class
 
while they are conducting a parent training during school contract hours.
 
The secretarial duties may also be given toa parent tljat does notfeel
 
comfortable wbrking in a classroom with children.
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 Colleagues, /
 
" . .
 
I'm attending thePTA Board meeting this week to prcpose aParent
 
Training Session. Theidea is to train parents to help usin the classroom with
 
reading strategies,especially forour beginning readers tha:foronereason or
 
another are not able to get assistance at home.
 
The principal suggested we firstfocuson Isiand 2nd graders and mid-year
 
Idndergaitners. Severalofthe 1st grade teachers haveconrmitted themselves to the
 
training in orderto get this offthe ground. I would appreciate yourinput.
 
I plan tofocuson afew basic strategies such as Assisted Reading where the
 
parent modelfluentreading while the studentjoins in where possible.Partner or
 
Buddy Reading where the parent and studentt^e turns reading,and Wordless
 
Books where the students can risk using their experiences to tell a story. I would
 
also like to give parents the chance to make tapes ofbooksfor use atlistening
 
centers or to allow individuals to take home overnight.
 
Theprincipal suggested training sessions in Septembcir/October,
 
January/February;and April/May. Weare going to have ihe training during the
 
day,within contract hours. Wemay need to make.arrang(jments to watch one
 
another's classes for an hour or sofor training days.
 
Please let meknow how you would like to be involvc^d in this project:
 
I would like to use trained parents in myclassroom.
 
I would like to be a part ofthe training.
 
I am willing to watch another teacher's class during training sessions.
 
Thanks;
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PARENT LETTER
 
Developed by: Jennifer Warren and Rosanna Weir
 
Concept: 	The letter to the parentsis an invitation to attend the in-service and a
 
meansofrecording whois attending the in-service so that the trainers
 
are prepared for the correct numberofparticipajnts.
 
Materials:
 
Example parent letter to prepare yourown parentletter.
 
Procedure:
 
1. Discuss with the administrators ofyourschool sit^ a date thatis available
 
to conductan in-service.
 
2. 	Use the example schedule ofthe in-services to decide which classes will be
 
involved in the in-service.
 
3. 	Provide copies ofthe letter to those teachers that'will be involved,
 
4. 	Send the letter home a week ortwo before thein-|service so thatparents
 
can makearrangements to attend.
 
5. 	Send returned slips to the person thatis the designated secretary so that
 
preparationsfor the in-service can begin.
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DearParents;
 
As partners in yourchild's education,we are excited tCi inform you ofan,
 
opportunity for you to help geta beghining reader offto a §;reat start. Thisinvolves
 
a training session at school during the dayfor about2hours.
 
The first training session will beon MONDAY,Nov. 8th. It will be in the
 
school libraryfrom 1:00to 3:00P.M.
 
After the training,you may sign up to assistfirst and sbcond graders develop
 
theirreading abilities. The time commitmentisforan hour orless oneday a week
 
every weekofyour specific track sesision. We ask that young sibling not
 
accompany you so the readers may have yourfull attention.
 
Please complete thefollowing section and return it to school by Friday,
 
November 15th.
 
Sincerely,
 
First and Second Grade Teachers
 
.I plan to attend this session and iielp at school
 
.I plan to attend to leam how to help myown child
 
.	Iam unable to attend the trainin I. I would love to malketape recordingsof
 
stories for use at school.
 
.Iam unable to attend this training. Icould attend at aijiother date:
 
The best daysforme to atteind are
 
The best timesfor me to attend are
 
_I would prefer an evening ttaining session.
 
Child's Name. Parent's Name. 
(Please Print) 
Child's Teacher. Child's Track. phone# 
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Dear Parents:
 
ItIS once again timefor another WholeLanguageRAPparenttraining sessionl
 
RAP standsfor Reading and Parents. The training is intended toinform you,as
 
parents,aboutthe wholelanguage philosophy and strategies used in reading
 
fluency,reading comprehension,and beginning writing. This will help you as you
 
work with your child at home. These workshops are desigjied for parents with
 
children in kindergarten,first,and second grades,regardlessofthe child's reading
 
ability. r
 
Numerous parents have requested an evening training session. This session
 
will be on WEDNESDAY,FEBRUARY 12^^,1992.It will be in room 11 from
 
6:30pm to 8:30pm.
 
Ourpurpose is to answer your questions and demonstrate techniques used in
 
ourclassrooms. This will help you encourage your child it home. For those
 
parents whose schedules allow,you may also sign up to assist our young readersin
 
the classroom. You will wanttoconsider a time commitmentofan hourorless one
 
day a week every week of your specific track session. Weask that young siblings
 
notaccompany you so the readers may have y6ur full attention. Please complete
 
the following section and return it to school by Friday,Febniary7^.
 
Sincere^^
 
First anc Second GradeTeachers
 
IPLAN TO ATTEND this special evening session
 
Iam interested in the program,but UNABLE m attend this session.
 
The bestdaysfor me to attend are:
 
The best timesfor meto attend are:
 
Iam unable to assist in the classroom. I would enjoy making taperecordings,
 
with the materials you provide,for use by school students.
 
Child's Name Parent's Name-PleasePrint
 
Child's Teacher Child's Track Phone number
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 AppendixB
 
WholeLanguageParentIn-service
 
TRAINING AGENDA
 
1. 	Welcome and thanksfor yourinterest |
 
Introduction oftrainers
 
2. 	De/i/ie READING
 
Interview one another using the Burke Interview
 
Discuss with one another whatreading involves,whatdo good readersdo
 
successfully. Trainer lists the group responses on the chart paper
 
3. 	Trainer gives ah overview ofthe theoretical orientatioi|is ofreading;decoding,
 
skills, whole language.
 
4. 	Parents attemptto choose which name tag is theirs.
 
Experience reading a story in non-English.
 
Discuss how they figured out which name tag was theU-S
 
How did they^figure outthe story?
 
Compare the strategies the parents used with the way^kindergartnerfeels the
 
firsttime they are asked to gofind theirnametag.
 
Compare beginning reading to beginning language
 
Read twoexercises to help understand theimportance ofschema(background
 
information)when reading. Relate this to how impori;;ant pictures are in
 
children's literature.
 
5. 	Break time and refreshments
 
■ ' . . ■ ' ■ ■ 
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6. 	Overview ofthe strategies useful for beginning readersj:
 
Journal writing -- Assistedreading --Buddy reading -- Booktapes
 
7. 	Practice using the stt^tegies with children
 
Use a videotape demonstrating the strategiesfor the evjening session
 
8. 	Discussion - Questions- Comments
 
Give parents time to talk aboutany questionsorconce^sthey encountered
 
when working with students.
 
9. 	Redefine READING
 
Ask parentsifthey want to change the definition ofreading by adding or
 
deleting anything that was said at the beginning ofthe inservice.
 
10. Evaluation: Use the evaluation form to getfeedbackfpom the parentsregarding
 
the inservice.
 
11. Complete informationforms listing when volunteer is available.
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THE BURKE INTERVIEW
 
Developed by Carolyn Burke
 
It isimportantto begin the in-service by thmiking the p|arentsfor takingtime
 
outoftheir busy schedules to attend the wholelanguagein-service. Introduce
 
yourselfto the parents and give a short discussion ofyour background. Explain to
 
the parents why there is a need fora wholelanguage in-sei|vice.
 
Concept: 	The Burke interview is used to gain insights into a reader's beliefs about
 
the reading process. Responses to this series ofopen-ended questions
 
reveal how areadercopes with difficultreading material.
 
Materials:
 
Copiesofthe Burke Interviewform
 
Chartpaper and markers
 
Procedure:
 
1. 	First,tell the parents that this paperis not going tj5 be turned in since itis
 
for theirreference only.
 
2. 	Have the parents write briefanswersto the questionson the interview
 
form.
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3. Give the parents time to discuss the BurkeInterview between one another,
 
4. 	After the parents have had achance to talk with ea(ph other,askfor
 
volunteers to give theirresponses to the questions, Record the responses
 
on the chart paper.
 
5. From the responseson the chart paper,have the gifoup give a
 
definition ofreading. Record the definition on the|chart paper.
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BURKEREADINGINTEIRVIEW
 
NAME	 AG DATE.
 
EDUCATIONALDEVEL SEX INTERVIEVi SETTING^
 
Intexviewer '
 
1. 	When you are reading and you come to something you don*t know. what do you do?
 
Do you everdo anything else?
 
2. 	Who is the best reader that you know?
 
3. 	What makes her/him a good reader?
 
4. 	Do you think that (s)he ever comes to something(s)he doesn't know when she's/he's reading?
 
5. 	YES - When(s)he does comjc to something(s)he doesn'fknow,what do you think (s)he does about it?
 
NO-SUPPOSE that(s)he doescome to something that(s)he doesn't enow,what do you think(s)he does about it?
 
PRETEND
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ADING CLINIC-California State University,San Bernardino
 
6. If you knew thAlsomeone was having difficulty reading,how would you help them?
 
7. What would your teacher do to help that person?
 
8. How did youleam to read? What did theydo to help youlearn?
 
9. What would you like to do better as a reader?
 
10. 	Do you think that you are a good reader? YES } OKAY __ NO
 
What makes you think so?
 
ADDITIONALNOTES:
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Carolyn Burke, Indiana University
 
READING CLINIC-California State University,San Bernardino
 
OVERVIEW:
 
THE THEORETICAL ORIENTATIONS OF READING
 
Developed by Jerome Hafste and Carolyn Burke
 
Concept: 	The overview ofthe theoretical orientationsof]-eading instruction
 
introduces the parents tothe various methodsofreading instruction that
 
have been taughtin school.
 
Materials:
 
Overhead ofthe diagramsofthe three theoretical orieiritations ofreading
 
Copiesofthe theoretical orientations ofreading to cLajify the relationship
 
between the three theoriesofreading.
 
Procedure:
 
1. 	 The trainer places the overhead ofthe diagrams ojf the three theoretical
 
have these diagramsso
orientations ofreading on the overhead. Parents 1
 
that they can visualize each reading theory.
 
2. 	The trainer uses the typed pages which discusseach theoretical orientation
 
to explain to parents the different theories,the siipilarities and differences
 
between the theories.
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There are three theoretical orientations ofreading instruction. They are:
 
I < / /
\;^)COC:Miav^Nj|rAecxvwvvc^ \
/ / mec^wc^ j 1
 
I
 \ / /

\
 
X*
u^oris
 
Scififvi I
 
v>
3ouw\ / ound
 
WHOLE LANGUAGE
SKILLS
DECODING
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In rfecodmg,reading is taughtfrom the smallest
 
unit,letters and sounds,to the whole. The lettersof
 
meaninf the alphabet are taught aloriig with the sounds 
wordi representing the letters. Theteacher then teaches the 
sound/symbol rules of phonics. The studentlearns the rulesof 
Decoding phonics so that when shecomesto an unknown 
word she can sound out the word,,The student is
 
taugjit that when she reads,she will sound out the words. The student then applies
 
what she already knows to what is on the page,thus the studentcomprehends what
 
she has read. The student uses flashcards, workbooks,(jiills,and vocabulary
 
Jent's knowledge. The
words to practice reading. Tests are given to test the stu
 
The role ofthe teacher in
student is monitored arai graded according to test results
 
decoding ison e ofpresenting directinstruction.
 
Most parents are familiar with the decoding theoretical orientation ofreading
 
instruction because they were exposed to a phonics program in either reading or
 
spelling in.school. Phonics prograiris seem to work once adults have already begun
 
to read because adultscan make phortics work. According to Smith(1985)phonics
 
works if the reader already knows whata word is likely to be in the first place. A
 
reader is not likely toconsider all the different ways a v/ord may be pronounced if
 
the reader already isfamiliar with the word.
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In the sidlls theoreticalorieiuation ofteaching reading
 
there are some similarities the decoding theoretical
 
vocabultfy meamng orientation. The student is still taught to read through a
 
hierarchy ofi^lated skills. This method ofreading
 
instruction teacheslanguagefrom partstoa whole. Eadi
 
sound/symbol
 
part is dependent upon the other. The student needsto
 
Skills
 perform on a test to move lo the nextlevel. The student
 
must use the skills he has been taught in order to read and comprehend what she has
 
read. The role ofthe teacher in this method ofreading insjtruction is oneofdirect
 
instruction.
 
Most parents know about skills instruction because ntading has been taught through
 
word recognition for many years. The main emphasis is on getting the students to
 
develop a sight word vocabulary and to teach them to de<x>de unknown words. The
 
skills program uses a basal reader that has a controlled vtcabulary. The controlled
 
vocabulary is then carefully and systematically introduce*!in each basal reader
 
(Goodman,1987).
 
The skills method ofreading instruction was being used in the schools until the State
 
ofCalifornia adopted the literamre based curriculum.
 
A literature based language arts program"exposes all children,including those whse
 
primary language is notEnglish to significant liter^ words" (Language Arts
 
Framework,1987,p.3). The literature based language arts program teacheslanguage
 
skills and integrates listening,speaking,reading,and waiting in meaningful contexts.
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The goal ofthe English language arts curriculum is to prepare all students tofunction
 
as literate,effective citizens whoare ready for the challenges ofthe real world. A
 
literature based curriculum is consistent with a whole lanj;uage philosophy.
 
The wholelanguage theoreticalorientation is 
syntax based on the fact that language is a natural process 
meaning 
ofcommunication. The student leamsto read by 
Combining all three cuein systems oflanguage,the 
graphophonemic- sound/symbol relationship, 
sound/symb^ syntactic-grammar,and s<jmantic-meaning,in order 
Whole Language to obtain meaning from tlie print. The students are 
taught strategies that they can use to predict,confirm,and integrate knowledge to
 
gain meaning from what they read. The teacher teaches the functions andformsof
 
language through reading, writing,listening,and speaking. There are no
 
comprehension questions to be answered at the end ofeach story. Each student is
 
encouraged to respond to a story based on her own knowledge ofdie story content.
 
The studentsred, write,listen,and talk about many typ<js ofliterature. The
 
students have choices as to what they read. The student is evaluated according to
 
her progressover a period oftime. There are no tests tc i
determine the level at
 
which the student is working. The student is not grouped according to her ability.
 
Students work in multi-level groups,independently,w ith a friend,or through
 
whole class activities to practice what they have learned.
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"Hie role ofthe teacherin a wholelanguage classroom is thatofafacilitator
 
Theteacher is there to help,offer encouragement,and guidejthe studentsin their
 
learning.
 
A whole languageclassroom is setup in such a way thit parents are able to
 
workin the classroom. The student,rather than the teacher,is the center ofthe
 
learning that goeson in the classroom.Manyofthe activities that the children are
 
engaged in can be monitored by a parent.
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NON-ENGLISH READING EXPERlENCE
 
Developed by Jennifer Warren and Rosanna Weir
 
Concept: 	Toexperience the difficulty beginning readerse;ttcounter when they are
 
asked tofind their name tag ordesk when they(jnter school.
 
Materials:
 
Computer with afont thatis used to change English in o thefont print
 
Paperto print out the name tags and story
 
Construction paper to mountthename tags
 
Nurseryrhyme to printin the Same font as the name ta|gs
 
(ie: MaryHad a Little Lamb)
 
Overhead ofthe nursery rhyme printed in the font
 
Procedurefor preparing for the activity:
 
1. 	Choosea computerfont to printEnglish into non-jEnglish
 
(ie: Timesand Cairo Macintosh fonts)
 
2. 	Assemble a list ofthose parents attending the in-service
 
3. 	On the computer print the parents namesin Engli h,then change the names
 
into non-English using thefont
 
4. 	On the computer,type the nursery rhymein Engllish,then change the
 
nurseryrhymeinto non-English using the samefont the name tags were
 
printed in.
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Procedurefor the Activity:
 
Before the in-service begins,tape the name tags uri on the front
1. 	 i
 
chalkboard.
 
2. 	Tell the audience that you are going to givethem tlie opportunity to be
 
beginning readers again. Explain that each ofthem has aname tag up on
 
the front board,and that you would like them tocome up and choose their
 
tag. Discuss with the parents some ofthe strategit;;s thatthey can use to
 
decide which nametag is theirs. They can look at the numberofletters,or
i
 
after one person hasfound their tag,they can useinformation aboutthe
 
letters to find their name.
 
3. 	After the parents havechosen their name tag,tell them that theinformation
 
that they have gained from the name tags(the chaj'acters that stand foreach
 
letter ofthe alphabet)will be helpful in reading.
 
4. 	Place the nursery rhyme thatis printed in non-Enj^lish on the overhead.
 
Give the parents afew minutes to work together in figuring out how to
 
read the nursery rhyme. ;
 
5. 	Discuss the strategies that they used tofigure outthe non-English story.
 
The parents will tell you they used background information ofthe English
 
alphabetread the story.
 
6. 	Compare these strategies to the strategies thata beginning reader uses when
 
asked to read a name tag ora book. The strategies that a beginning reader uses
 
are their knowledge ofthe alphabet,the pictures in the literature they are
 
exposed to,and background knowledgeform experiences.
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7. 	Compare beginning reading to beginning language. The parentscan recall
 
how their child began to speak. Explain that beginning reading is
 
developmentaljustas beginning speaking is developmental. Explain that
 
all children develop at different rates,and thatchildren in school arein the
 
same class but that they are at differentlevels ofdevelopment.
 
8. 	Explain to the parents that their role in beginningleadingisthesame asit
 
was when their child began to speak.Parents praise the achievements and
 
lovingly encourage the child in other areas. The selfesteem ofthe child is
 
the mostimportantfactor. The child will sense the parents'frustration.
 
Once the child feels like a failure,the parents hav<;an even harderjob of
 
workirig with a beginning reader.
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fWan/fiacCa CittCe(amS,
 
It'sfleece vjas ivkite assnozu,
 
lAndeverywhere that Mary went, the Cc^mB wassure togo,
 
11foUowedher toschoolone day,
 
which wasagainst the mCes,
 
the children(aughed,
 
to see a CamB atschooC.
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 English and Non-standard Alphabets
 
A j j s i>~^ 
a j s •vW 
B 4 K m T JH 
b k K t i 
C L 4 U 
c 1 u f 
D m. M «4» V 
d m <2> V <0 
E ft . N •m W B ' 
e n a w * 
F '35'""35* O X 
f T 0 X * 
G P I Y f 
g a P y s 
H Q I z 
h o q z 
I R 
r 
(Times and Cairo Macintosh fonts) / 
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READING EXERCISE - SCHEMA
 
Developed by J. Bransford,N.McCarrell,R.jAnderson,
 
R.Reynolds,D.Schallert,and E.Godtz
 
Concept: Tohelp parents understand how reading activatesa schema that you
 
have abouta subject so that you can predict,confirm, andintegrate what
 
is to be read.
 
Materials;
 
Copiesofthe reading exercises
 
Procedure:
 
1. 	Havethe parents silently read the passage to themkelves
 
2. 	Have the parents discuss the passage with each otper
 
3. 	Discuss the responses
 
4. 	Relatethe use ofschema to beginning readers and theimportanceofvaried
 
experiencesfor children to develop schema.
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Exercise I
 
1) Read thefollowing passage:
 
The procedure is actually quite simple. First you arrange things into
 
different groups. Ofcourse one pile may be sufficient depending on how
 
much there is to do. If you have to go somewhere els(jdue tolack offacilities
 
that is the next step,otherwise you are pretty well set. It is important not to
 
overdo things. Thatis,it is better to do toofew things atonCe than too many.
 
In the short run this may not seem important but c3mi)lications can easily
 
arise. A mistake can be expensive as well. Atfirst tie whole procedure will
 
seem complicated. Soon however,it will becomejust anotherfacetoflife. It
 
is difficult to foresee any end to the necessity for this task in the immediate
 
future, but then one never can tell. After the procedure is completed one
 
arranges the materials into different groups again. Then they can be putinto
 
their appropriate places. Eventually they will be used once more and the
 
whole cycle will then have to be repeated. However,this is partoflife. *
 
2) Whatdo you think this passage is about?
 
3) Give this passage a title:
 
4) Why? Whatparts ofthe passage help you make this decision? Underline these
 
parts ofthe passage.
 
5) Doesthis relate to anything you have ever doneor heaid about? What?
 
*Bransford,J.&McCarrell,N. A sketch ofa cognitive approach to
 
comprehension: Somethoughts about understanding what it meanstocomprehend.
 
In W.Weimer&D.Palermo(Eds.)Cognition and the symbolic processes.
 
Hillsdale,NJ: Erlbaum,1974,189-218.
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Exercise II
 
1) Read thefollowing passage:
 
Rocky slowly got up from the mat,planning his escape. He hesitated a
 
momentand thought. Things were not going well. What bothered him most
 
was being held,especially since the charge against him had been weak. He
 
considered his present situation. The lock that held him was strong but he
 
thought he could break it. Heknew,however,that his timing would have to
 
be perfect. Rocky was aware that it was because of his early roughness that
 
he had been penalized so severely - much too severel; from his pointofview.
 
The situation was becorping frustrating; the pressure had been grinding on
 
him for too long. He was being ridden unmercifu ly. Rocky was getting
 
angry now. He felt he was ready to make his mpve. He knew that his
 
success orfailure would depend on what he did in the nextfew seconds. *
 
2) Whatdo you think this passage is about?
 
3) Give this passage a title:
 
4) Why? Whatparts ofthe passage help you make this decision? Underline these
 
parts ofthe passage.
 
5) Does this relate to anything you have ever doneor heatd about? What?
 
* Anderson,R.;Reynolds,R.;Schallert,D.and Goe:z,E. Framewordsfor
 
comprehending discourse. American Educational Research Journal,Fallof1977,
 
14: 4,367-381.
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Overview of the strategies useful to beginning readers
 
JOURNALS
 
Concept: Journal writing is an effective tool to use in the reading and writing
 
developmentofbe^nning readers in a non-threatening way.
 
Materials:
 
Bring in examplesofchildren'sjournals
 
Xerox pagefrom a child'sjournal
 
Procedure:
 
1. 	Read the child'sjournal to the parents
 
2. 	Tell the parents that developmental spelling is enc|ouraged in beginning
 
writing.
 
3. 	Discuss the fact that children have more to say than the words thatthey can
 
spell correctly. We want to know whatthey are thinking,and their use of
 
developmental spellings lets usknow whatthey are thinking.
 
4. 	Explain to the p^ents thateach time the children write in theirjournals they
 
are using phonics to spell the wordsthey are writing.
 
5. 	Tell the parents that eachjournal is a visual meansofrecording the child's
 
progress over a year's time.
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ASSISTED READING or PAIRED READING
 
Developed by F.P.Greene
 
Concept: 	Todevelop reading fluency and self-confidenceIand a sense ofstory.
 
Beginning readers and troubled readers need as^stancein connecting
 
spoken and written words.
 
Materials:
 
Copy ofthe assisted reading overview.
 
Procedure:
 
1. Read the assisted reading page with the parents.
 
2. Modelthe techniquefor the parents with another jrainer.
 
3. Taketime to discuss and answer questionsfrom me parents.
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ASSISTED READING
 
WHY: Beginningreaders and less proficientreaders need to beimmersed in
 
reading. These students need assistance in finding relationships between
 
the spoken and written word. Paired with a more able reader,the less
 
proficientreadercan experience the reading actin a positive,non­
threatening way. Assisted reading developsfluenjcy,self-confidence,and
 
a sense ofstory.
 
WHO\ 	 Benefits beginning readers and less proficientreaders who are reluctant to
 
take risks. Also benefits students whose miscues are syntactically
 
inappropriate.
 
HOW: A more able reader is paired with a less proficientreader. Atfirst,the
 
more able reader will read mostor all ofthe text with the less proficient
 
reader perhaps simply following along,or supplying a word or phrase
 
whenever he can.
 
A whole text should be used. A copyshould al50 be supplied for each
 
reader. Another alternative is for both readers tp use a single large text.
 
Asconfidence and reading proficiency develop,the beginning readeris
 
encouraged to take more responsibility in thereading act.
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Somesuggestionsforthe moreable reader are:
 
Ask the child to read aloud with you;
 
Keep the story line going,don'tdwell on hesitating for supply ofa word
 
orphrase;
 
Invite children tojoin in with a word or phrase whenevertheyfeel they can;
 
Beexcited aboutthe story,an reflect thatexcitementin the way you read
 
and respond;
 
Invite the children to ask questions about words or part of words;
 
EncouragePREDICTING whenever possible,pcjintihg out context,picture;
 
Read booksover and over at the child's request.
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BUDDY READING
 
Concept: 	Buddy reading builds confidence and comprehejisicn during oral reading.
 
Students whohave difficulty reading orally benefitfrom this strategy.
 
Buddy Reading consists oftwo students,who are compatible in reading
 
ability,reading a text oftheir choice together. The students discuss the
 
passages that do not make sense with one another. The teacher
 
encouragesthem to ask questions which encouragescomprehension
 
such as: "Does that make sense?"or"Let's re-|read this".
 
Materials:
 
Copy ofthe Buddy Reading page
 
Procedure:
 
1. Read the Buddy Reading page with the parents.
 
2. Modelthe technique for the parents with another trainer.
 
3. Take time to answer questions the parents may mveaboutthe strategy.
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BUDDY READING
 
WHY: Promotesconfidence and comprehension during oralreading in a non­
threatening situation.
 
WHO: Benefits students who misuse self-correction strajiegies during oral
 
reading.
 
HOW: Pair students so that they work together effectively. The pairs could be of
 
compatiblereading ability or a pair whereone is ja morefluentreader than
 
the other.
 
Haveeach child take turns reading a textoftheiij(choice,encouraging them
 
to discuss with their partner passages thatdo not make sense.
 
The teacher should tell them to ask each other questions orstatements
 
which encouragescomprehension such as: "Does that make sense?"or
 
"How is this related to that?"or"Let'sreread this."or"Idon't understand
 
what we read."
 
Students should be motivated to discuss the text MEANING attheend of
 
the reading.
 
(Tefft-Cousins,P.(1991). Class notes,California State Uijiversity,San Bernardino,CA.)
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BOOK TAPES
 
Concept: 	Book tapes provide children with the opportunity to listen to literaturein
 
its entirety. The student's reading fluencyimproves as aresultof
 
hearing and seeing the wordssimultaneously. Book tapes give the
 
students support thatthey need to gain confidence in their reading.
 
Parents who would like to be involved but are not able tocometo
 
school can make book tapes at homeand send them to school.
 
Materials:
 
Copyofthe book tape page
 
Blank tapes
 
Assorted children's literature books
 
Tape recorder
 
Device to signal turning the page
 
Procedure:
 
1. Read the book tape page with parents.
 
2. Discuss the procedure for making book tapes at home.
 
3. Setup a meeting with parents who are willingjto make book tapes to give
 
outthe necessary supplies.
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BOOK TAPES
 
WHY: Listening is an integral partofreading and writing. Book tapes provide
 
children with the opportunity to extend their background knowledge and
 
hearlanguagein a meaningful and complete context.
 
WHO: Benefits students who have difficulty expressing complete thoughtsin
 
either oral or written form;and recalling character]events,plot,and theme
 
from a given story.
 
Usefulfor students who have poor quality retellinjg. Also helps beginning
 
readers who need to hearcomplete stories and the styles oflanguagefound
 
in literature. Benefits students who hear otherlanguages at home.
 
HOW: Teacher providesstudent or a small group with a story tape ofinterest to
 
them,along with a printed copy ofthe story. Student listens to story tape
 
and follows along in text.
 
Studentis encouraged to follow text exactly as re|ad on the tape while
 
becoming aware ofthe various story elements.
 
iversity,San Bernardino,CA.)
(Tefft-Cousins,P.(1991). Class notes,California State Univi
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PRACTICE THE STRATEGIES
 
Concept: 	To give the parents the opportunity to work with children using the
 
assisted reading and buddy reading strategies. The parents are working
 
with children in the presence ofa trainer so that questions may be
 
addressed as needed.
 
Materials;
 
A child for each ofthe parents attending the in-service to work with.
 
Each child needs a book oftheir choice to read.
 
Procedure:
 
1. Each parent is grouped with a child.
 
2. The parent and child sit together to read using the assisted reading strategy.
 
3. The parent and child sit together to read using the buddy reading strategy.
 
4. Timefor trainers to address any questions or concerns raised by parents
 
(Note: 	If this is a night training,a video ofone ofthe trainers demonsuating the two
 
strategies can be used instead ofactually reading with children.)
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EVALUATION
 
Developed by Jennifer Warren
 
(adaptation ofDr.Kathy O'Brien's evaluation form)
 
Concept: 	To getfeedbackfrom the parents on the strengtlis and weaknesses ofthe
 
in-service,so that changes may be madeifnecessary. Also,to find out
 
any changes that the parents may makein workjing with their child asa
 
resultofthe in-service. ,
 
Materials:
 
Copiesofthe evaluation page.
 
Procedure:
 
1. 	Ask the parents to fill out an evaluation so that t|ie trainers havefeedback
 
on how toimprove the in-service.
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 V WHOLE LANGUAGE R.A.P
 
PARENT TRAINING IN-SERVICE EVALUATION
 
TRAINERS:
 
The mostinteresting thing about this training in-sevice was:
 
OnechangeI would hope to makein working with child as a resultofthis
 
in-service is:
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VOLUNTEER SIGN-UP SHEE1
 
Developed by Jennifer Warren
 
Concept: 	The parents have a sheetto fill in the times diat tney are available to
 
work in the classroom so thateach teachercan ipake arrangementsfor
 
parent volunteers.
 
Materials:
 
Copy ofthe sign-up sheet with the teachers nameslisted.
 
Procedure:
 
1. Have the parents fill outthe sheet with the times!they are available to work.
 
2. Mark which teacher the parents would like to work with.
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SIGN'UP SHEET FOR WHOLE LANGUAGE R.A.P. PARENT VOLUNTEERS
 
DUMAN WARREN SWARTS GRASER SAUNDERS WARD HUBEN
 
MONDAY
 
TUESDAY
 
WEDNESDAY
 
THURSDAY
 
FRIDAY
 
* PLEASE MARK YOUR FIRST CHOICE and SEC ND CHOICE #2
 
******************************************4**********************
 
am willing to commit
 
to working the above days for one track session in my assigned
 
class. The hours I will work will be arrajnged with the teacher
 
that I am working with.
 
Realizing that the students and teachers are relying on
 
me, I will make every effort to attend ev4ry week and arrive
 
promptly. I understand that I can be mosflt helpful by not
 
bringing younger siblings. If I am unabl<e to attend I will
 
call the school ASAP.
 
SIGNATURE OF PARENT VOLUNTEER
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AppendixC
 
Literature for Parent Use at Horiie
 
"A literate homeenvironmentdoes notteach children how toread;rather it
 
\
 
provideschildren with the opportunities to enjoy reading arid discover the many
 
waysit can be used to enrich the experiencesin their lives''(Rasinski&Fredericks,
 
1991, p. 439).
 
Thefollowing are some suggestions on how parents i an work with their
 
children in developing early literacy:
 
1. Readaloud to the child.
 
2. Finda time and place forreading.
 
3. Expose the child to a variety ofreading materialjs
 
4. Children needto see their parents read.
 
5. Parentsand children need to share with each other whatthey haveread.
 
6. Encourage reading by connecting it with family experiences.
 
7. Encourage children to write.
 
On the following pages,bibliographies ofsuggested children's literature are
 
provided. The books are wordless picture booksand wedictable booksthat are
 
excellentfordeveloping language and are recommendedfor beginning readers. The
 
wordless picture books provide the opportunity for discussion and the child is
 
given the chance to develop her own story. The predictable books providerhyme,
 
repetition,and famili^sentence structure. Reading predictable books helps young
 
readers develop fluency,self-confidence,as well as strengthen reading strategies.
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